

Standards in Social Work Education:

Key Role 1; Learning Focus 1.3
Prepare for, and work with, individuals, families, carers, groups and communities to assess their needs and circumstances
Learning Focus 1.3:
Assessing needs and options to recommend a course of action

What is this learning focus about?

This learning focus is about assessing the needs of service users and carers, taking account of people’s diverse needs and views, and of the range of practice contexts in which social workers practice. For example, students might provide evidence through:

· Working with multidisciplinary colleagues to undertake a single shared assessment of the needs of an older person

· Assessing a child’s needs and/or a parent’s parenting capacity

· Assessing the needs of a hospital patient to determine what supports s/he may require on discharge from hospital

· Re-assessing (or reviewing) need when an individual’s circumstances have changed e.g. in a residential setting or supported accommodation

Students also will demonstrate evidence of their ability to evaluate people’s needs, options and strengths, as well as potential risks, so that they can recommend appropriate courses of action. Students will need to demonstrate their ability to act as accountable practitioners, taking into account relevant legislation and service standards.  

This learning focus is underpinned by professional social work values, and, in particular, the importance of taking account of individual diversity of need, and enabling service users and carers to be as independent as they are able.  Students will need to be aware of their duties under the SSSC Codes of Practice, and their responsibility to:

· Protect the rights and promote the interests of service users and carers

· Strive to establish and maintain the trust and confidence of service users and carers

Knowledge, Skills, Values and Processes
This learning focus requires students at all levels to be able to combine a range of knowledge, skills and values, as well as understand the stage of the social work process in which they are engaged.  Key aspects will be:
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You can find out more about Learning Focus 1.3 and the SiSWE at:

http://www.scotland.gov.uk/Publications/2003/01/16202/17019
Using the SCQF to assess student practice learning

The SCQF brings all Scottish mainstream qualifications into a single framework. The Standards in Social Work Education (SiSWE) set out the knowledge, skills and values required of students undertaking social work training i.e. it sets out WHAT students are required to learn to become competent and confident social workers.  In contrast, the SCQF provides information about the LEVEL of achievement of these standards as students move through successive stages of the Social Work Degree.  The SCQF level denotes the complexity of learning and degree of demand associated with fulfilment of the assessed outcomes of the SiSWE.  Each level is described in terms of its outcomes in terms of knowledge and understanding, practice, cognitive skills, communication, and autonomy and accountability.
Social work degree students undertake practice learning at either SCQF Level 9 (ordinary degree level) or SCQF Level 10 (honours degree level) depending on the stage the student has reached in his or her degree programme. Different universities and different routes for social work qualification have different patterns of practice learning but all final PLOs are targeted at or near Level 10 whilst earlier PLOs generally at or near SCQF 9 (some early PLOs may be at SCQF 8).  Further information about SCQF levels and social work degree programmes can be obtained from individual University degree programmes.
These learning materials are designed to illustrate how practice teachers can apply the SCQF levels to assessing students against the SiSWE. Two case studies are used to illustrate how the practice teacher can support and assess a student at SCQF 9 and 10, and the different expectations of the student at these levels.  The case studies comprise brief background information about the scenario followed by a series of activities and opportunities for the student to learn about and evidence practice.  Some case studies use the same scenario to illustrate the different kinds of opportunities for the student to achieve learning outcomes at SCQF 9 and 10, whilst others illustrate the increased expectations of students at SCQF 10 by providing a more complex case example at the higher level.  Each case study is followed by a summary of evidence indicators in relation to knowledge, skills, values and processes relevant to the case study and the SCQF level that is being addressed.

It is important that learning about this particular learning focus is integrated with learning about other aspects of social work practice, both within Key Role 1 and the other five Key Roles.  Particularly strong links with Learning Foci in other Key Roles have been highlighted within the text [[image: image2.wmf]]. A list of paper and web resources relating to the Key Role at both SCQF levels is provided after the second case study [[image: image3.wmf]]. 
You can find out more about the SCQF at:

http://www.scqf.org.uk/
Learning Focus 1.3 Case Study @ SCQF 9
Background information

Carly is five years old and lives with her mother, Anna (23). The family home is a one bedroomed flat in a relatively deprived district of a large Scottish city.  Carly does not have any contact with her father who left the family home when she was a baby and apparently has only had intermittent contact with Carly.  The family is living in very cramped conditions and their flat is inadequately heated.  Carly started school six months ago.  The school’s head teacher recently contacted the local social work department to express concerns about Carly.  She says that Carly’s attendance at school is sporadic, and when she does attend she is inadequately clothed and sometimes not very clean.  She is withdrawn and seems to have difficulties relating to other children and following the teacher’s instructions.  Although the school has tried to engage with Anna to discuss these concerns she has not responded to their communications.
Carly’s case has been allocated to a student social worker, who in consultation with the practice teacher, is preparing for contact with the family by accessing social work records and speaking to Carly’s health visitor and class teacher.  The health visitor has not seen Carly since she was a baby and had her early immunisations, and Carly did not attend a nursery or playgroup.  There is no record of previous social work contact.  In supervision with the practice teacher it is agreed that the student, with guidance from the practice teacher, will undertake an assessment of Carly’s situation using the ‘My World’ Assessment Framework.
Examples of learning and assessment activities @ SCQF 9:
These examples of activities for student and practice teacher (or e.g. workplace supervisor/ student) should be read in conjunction with the Case Study Evidence Indicators which follow the activities. The activities for this case study may contribute to assessment of the student’s achievement of the Key Capabilities in Child Care and Protection (Scottish Government, 2006).
· Preparatory supervision discussion 
[image: image4.wmf]Links to: 5.1
At this stage in their practice learning students are likely to still be learning about the purpose and value of supervision, and may benefit from opportunities to explore this with their practice teacher and/or workplace supervisor (see Useful Resources).  Students are likely to require support and guidance to prepare for engagement with the family.  This will include discussion of the reasons for and purpose of social work involvement.  Supervision will offer opportunities for the student to, for example: reflect on personal and professional values that may inform the process of engagement and relationship building; identify relevant existing communication skills and knowledge from academic study and practice experience and areas for development; understand the significance of referral information available (e.g. in relation to Anna’s role as a single parent) and what still needs to be explored (e.g. the rights, responsibilities, and involvement of Carly’s father); gain understanding of own role and that of others.
· Use of reflective journal/ learning log
[image: image5.wmf] Links to: 4.2
Reflective writing provides an opportunity for the student to explore his/her own values in relation to e.g. family life, parenting, discrimination, inequality, gender, stereotyping. At this level the student is likely be developing his or her understanding of reflective writing and may well need guidance about, for example, the difference between reflective and descriptive writing.  Discussion of the journal in supervision will provide opportunities to signpost the student to helpful resources, and to equip him or her with models and frameworks to support reflection and understanding of personal and professional values e.g. Thompson’s PCS model (Thompson, 2006a)
· Using inquiry and collaboration skills

[image: image6.wmf]Links to: 4.1, 5.2
Students will benefit from guided activities to familiarise themselves with relevant information about law, policy, and procedures.  For example students will need to become familiar with the My World Assessment Framework unless they have used this model of assessment before.   This will involve them in expanding their knowledge of theory (e.g. the ecological approach), law (e.g. Children (Scotland) Act 1995), policy (e.g. Getting it Right for Every Child), and organisational policies, procedures, and recording systems. At SCQF 9 students will require some guidance about how to gain this knowledge but also show some initiative in finding out about assessment processes. Students will have the opportunity to demonstrate and build on ICT and other information skills. This activity will involve communicating with colleagues from their own and other professions, and conveying this knowledge to service users, colleagues and to their practice teacher in supervision.  
[image: image7.wmf] Useful learning resources and activities: 

Slessor, S., Morago, P., Bruce, L. and Macmillan, M. (2006) Reflective Practice, IRISS  http://learnx.iriss.ac.uk/IntraLibrary?command=open-preview&learning_object_key=i01n28191t
IRISS (2007) The Assessment Triangle http://www.iriss.org.uk/opencontent/assessment/index.html
Lefevre, M. Gathering information, SCIE http://learnx.iriss.ac.uk/IntraLibrary?command=open-preview&learning_object_key=i05n327928t
OpenLearn (2009) Diversity and Difference in Communication http://openlearn.open.ac.uk/course/view.php?id=1536
Social Care Institute for Excellence Poverty, parenting and social exclusion http://www.scie.org.uk/publications/elearning/poverty/index.asp
Evidence Indicators for Learning Focus 1.3 @ SCQF 9


	Knowledge 

Students will have a broad knowledge of a selection of the principal theories and principles, and more detailed knowledge of one or more specialist areas.  Knowledge will include:
· Broad and integrated understanding of assessment approaches

· Human growth and development

· The impact of discrimination and oppression e.g. in relation to poverty and inequality
· Duties of social worker in practice learning context 

	Skills

Students will use a selection of the main skills and practices and a few skills in a more advanced way.  Skills will include communication, routine inquiry skills, and the ability to analyse routine professional problems using different sources of knowledge. Skills will include:
· Communication, relationship building, empowerment across potential barriers arising from differences to develop purposeful relationships in partnership with service users and carers 
· Drawing on a range of sources of information, knowledge, comment/opinion and practice experience in relation to assessment

Students will be working under the guidance of professionals, practising in ways that take account of others’ roles and responsibilities and showing some appropriate autonomy in their practice:

· Show responsibility and accountability at a professional level
· Demonstrate flexibility and ability to manage less predictable situations with support

	Values

Students will work within the SSSC Code of Practice and the values of their organisation, seeking guidance where appropriate.  They will draw on their ability to reflect on and analyse both personal and professional values. Values will include:
· Understanding of difference, diversity, and personalisation
· Values and capabilities underpinning effective communication and assessment e.g. respect and trust

· Safeguarding of rights and choices, anti-discriminatory practice including potential tensions and dilemmas in relation to the rights and needs service users and carers 

	Processes

Assessment at this level will include understanding of a range of social work processes:

· Engagement, assessment, networking – scope of roles and boundaries/interfaces



Learning Focus 1.3 Case Study @ SCQF 10

Background Information 
This case study uses the same scenario described for the student working at SCQF 9 (above) but uses different activities to demonstrate the increased expectations of the students at SCQF 10 (see Evidence Indicators @ SCQF 10)
Examples of Learning and Assessment activities @ SCQF 10
· Using rehearsal and role play to develop active listening skills
[image: image8.wmf]Links to: 2.2, 3.1
Assessed outcome 1.3a requires students to demonstrate their ability to be active listeners.  At SCQF 10 this requires the demonstration of advanced listening skills, underpinned by well-embedded values such as respect for others and promotion of participation and involvement. One way to develop these skills is through role play and rehearsal, either with the practice teacher in supervision or, for example, through group supervision opportunities.
· Critical Incident Analysis
[image: image9.wmf]Links to: 4.2, 4.3
Working towards SCQF 10 requires the development of critical reflection and evaluation skills.  One tool for achieving this is through critical incident analysis (CIA). In this case the student is asked to reflect on and analyse an incident that the student views as critical using a CIA Framework.  This might, for example, relate to responding to unexpected circumstances or trying to resolve an ethical dilemma for the student. The analysis can be carried out in a range of ways, through student reflection and recording and/or discussion in a supervision session. 
· Using research and inquiry skills 
[image: image10.wmf]Links to: 4.1
This activity involves the student being proactive in drawing on research findings that will inform a better understanding of assessing needs and options in this case.  Students working towards SCQF Level 10 will be developing skills in undertaking research and development, and interpretation and evaluation of information and perspectives.  One activity would involve asking the student to take responsibility for identifying and exploring a research study that will help to understand issues relating to the assessment of Carly and her family’s needs, and draw on relevant evidence to inform practice development.  There are some examples of studies relevant to this case scenario in the Suggestions for Further Reading (below). The student’s role is to identify the main findings and assess their relevance to this assessment of needs and options. There may also be opportunities for students to demonstrate their presentation skills e.g. the practice teacher could ask the student to summarise relevant research findings and give examples of how they may be applied in the practice context in, for example, a team meeting or group supervision session with other students.
[image: image11.wmf] Useful resources and activities:
Cree, V. and Hughes, M. (2007) Communication and Practice Learning

http://www.iriss.org.uk/communication/index.html
Crisp, B.R., Green Lister, P. and Dutton, K. (2005), Integrated Assessment, New Assessment Methods: Evaluation of an Innovative Method of Assessment: Critical Incident Analysis, http://www.iriss.ac.uk/files/NAMdemonstrationproject0403.pdf 

Scottish Organisation for Practice Teaching (2008) Critical Incident Analysis. In: Practice Teaching: Tools for the Job, SCOPT (available to ScOPT members, see: http://www.scopt.co.uk/) 

Whittington, C. (2007) SCIE Guide 18: Assessment in Social Work: A Guide for Learning and Teaching, London, Social Care Institute for Excellence http://www.scie.org.uk/publications/guides/guide18/index.asp
Evidence Indicators for Learning Focus 1.3 @ SCQF 10

	Knowledge 

Students will have a broad knowledge and a critical understanding of most of the principal theories, and principles, and more detailed knowledge of one or more specialist areas, some at the ‘cutting edge of this focus’. Knowledge will include:
· Broad, integrated, critical understanding of assessment theories, methods and principles
· Detailed knowledge of key concepts in child /adult development and their impact 
· Inequality, disadvantage, and stigmatisation and their impact on service users and carers
· Application of a range of relevant law e.g. Children (Scotland) Act 1995 and anti-discriminatory legislation e.g. Human Rights Act 1998

	Skills

Students will use a range of the main skills and practices and a few skills in a more advanced way.  Skills will include communication, research and development, and the ability to critically analyse complex ideas, concepts and information to solve problems and offer insights in ways that demonstrate creativity and originality. Skills will include:
· Communication, relationship building, empowerment across potential barriers arising from differences to develop purposeful relationships with service users, carers and professional colleagues. 

· Integration of a range of sources of information, knowledge, comment/opinion and theory to offer professional insights, interpretations and solutions to assessment issues

· Creativity in responses to perceived needs, demonstrating ability to respond effectively to unpredictable situations

Students will be taking significant responsibility for their work and the use of resources, and working with a range of professionals, exercising autonomy and initiative.  

	Values

Students will work within the SSSC Code of Practice and the values of their organisation, seeking guidance where appropriate.  They will draw on their ability to reflect on and critically analyse both personal and professional values. Values will include
· Recognising diversity, difference, and the values of personalisation

· Values underpinning effective communication and assessment e.g. respect and trust

· Safeguarding of rights and choices, anti-discriminatory practice, including dealing with the complexity of tensions and dilemmas in relation to rights and needs of service users, carers, groups and communities

	Processes

Assessment at this level will include critical understanding of a range of social work processes:

· Engagement, assessment, networking – including  awareness of the scope of own and others’ roles and responsibilities and the value of collaborative working
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