Key Role 5, Learning Focus 5.6: Work effectively with professionals within integrated, multi-disciplinary and other service settings

Standards in Social Work Education:

Key Role 5

Manage and be accountable with supervision and support, for their own social work practice within the organisation

Learning Focus 5.6:
Work effectively with professionals within integrated, multi-disciplinary and other service settings
What is this learning focus about?

This learning focus is about the social worker’s role and accountability in relation to working with other professionals in a range of different contexts.  These contexts may include hospitals, schools, prisons, and community organisations, but there should also be frequent opportunities for working across professional and agency backgrounds in all practice learning contexts. Examples of learning opportunities for the student social worker will include:

· Developing working relationships in a multidisciplinary practice learning setting such as a Community Mental Health Team or school.
· Assessing the needs of an adult with disabilities, working in partnership with the adult, his/ her GP, District Nurse, and Occupational Therapist
· Involvement in regular multidisciplinary meetings to discuss common interests with professional colleagues
· Dealing with differences in opinion with colleagues in a residential or hospital setting about methods of intervention, or professional values
Important skills include the ability to communicate, both verbally and in writing with colleagues.  Social workers will need to be knowledgeable about others’ roles and responsibilities and how to work in partnership with other professionals.
This learning focus is underpinned by professional social work values, and the importance of drawing on a range of expertise and perspectives to promote people’s rights, and by an understanding of the student social worker’s accountability – to service users, carers, their employer, and the public.  Students will need to be aware of their duties under the SSSC Codes of Practice, and, in particular, their responsibility to:

· Strive to establish and maintain the trust and confidence of service users and carers

· Uphold public trust and confidence in social services

Knowledge, Skills, Values and Social Work Processes

This learning focus requires students at all levels to be able to combine a range of knowledge, skills and values, as well as understand the stage of the social work process in which they are engaged.  Key aspects will be:
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You can find out more about Learning Focus 5.6 and the SiSWE at:

http://www.scotland.gov.uk/Publications/2003/01/16202/17019
Using the SCQF to assess student practice learning

The SCQF brings all Scottish mainstream qualifications into a single framework. The Standards in Social Work Education (SiSWE) set out the knowledge, skills and values required of students undertaking social work training i.e. it sets out WHAT students are required to learn to become competent and confident social workers.  In contrast, the SCQF provides information about the LEVEL of achievement of these standards as students move through successive stages of the Social Work Degree.  The SCQF level denotes the complexity of learning and degree of demand associated with fulfilment of the assessed outcomes of the SiSWE.  Each level is described in terms of its outcomes in terms of knowledge and understanding, practice, cognitive skills, communication, and autonomy and accountability.
Social work degree students undertake practice learning at either SCQF Level 9 (ordinary degree level) or SCQF Level 10 (honours degree level) depending on the stage the student has reached in his or her degree programme. Different universities and different routes for social work qualification have different patterns of practice learning but all final PLOs are targeted at or near Level 10 whilst earlier PLOs generally at or near SCQF 9 (some early PLOs may be at SCQF 8).  Further information about SCQF levels and social work degree programmes can be obtained from individual University degree programmes.
These learning materials are designed to illustrate how practice teachers can apply the SCQF levels to assessing students against the SiSWE. Two case studies are used to illustrate how the practice teacher can support and assess a student at SCQF 9 and 10, and the different expectations of the student at these levels.  The case studies comprise brief background information about the scenario followed by a series of activities and opportunities for the student to learn about and evidence practice.  Some case studies use the same scenario to illustrate the different kinds of opportunities for the student to achieve learning outcomes at SCQF 9 and 10, whilst others illustrate the increased expectations of students at SCQF 10 by providing a more complex case example at the higher level.  Each case study is followed by a summary of evidence indicators in relation to knowledge, skills, values and processes relevant to the case study and the SCQF level that is being addressed.

It is important that learning about this particular learning focus is integrated with learning about other aspects of social work practice, both within Key Role 5 and the other five Key Roles.  Particularly strong links with Learning Foci in other Key Roles have been highlighted within the text [[image: image2.wmf]]. A list of paper and web resources relating to the Key Role at both SCQF levels is provided after the second case study [[image: image3.wmf]].  You can find out more about the SCQF at:

http://www.scqf.org.uk/
Case Study: Learning Focus 5.4 @ SCQF Level 9
Background information
Mrs B is an older white woman who is in hospital receiving treatment for a deteriorating medical condition - multiple sclerosis. The consultant asks for a meeting with the family and the personnel involved, including the social worker.  The consultant is concerned because the family want Mrs B home urgently but do not seem to be aware of the scale of her care needs, nor of the rapidity of her deterioration.  The case is allocated to the student social worker who has only had time to visit Mrs B in the ward on one occasion and has not yet been able to speak to the family.  
At the multidisciplinary meeting the student realises that the family have unrealistic expectations about the speed with which the services they need can be put in place.  Neither he nor the Occupational Therapist, have yet started an assessment of Mrs B’s abilities and needs in her home environment.  The consultant is pleased that the family are keen to have her home; she is anxious to ‘clear the bed’ as soon as possible and so encourages the discussion about arrangements for an early discharge.  The student feels pressurised to agree that discharge can be arranged very quickly but takes refuge in his student status, saying that he needs to confirm the proposed action with his practice teacher.
In subsequent supervision discussion with his practice teacher the student raised his concerns about the impact of early discharge on Mrs B and her family.  He also reflected on his sense of powerlessness and his perceived lack of status as a student social worker within the multidisciplinary team.  He would like to be able to raise these issues at the next ward team meeting but is unsure how to do so.
 Examples of Learning and Assessment Activities @ SCQF 9 and 10
This practice example provides some substantial learning opportunities to evidence learning focus 5.6 (as well as other learning foci) at both SCQF 9 and 10.  The examples of activities below should be read in conjunction with the evidence indicators
Activity 1: Reflection on multidisciplinary practice and personal and professional values
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Supervision with the practice teacher will provide opportunities to enable the student to reflect on multidisciplinary practice and the challenges of upholding social work values and working towards an outcome that meets Mrs B’s needs.  This could be supported by use of the student’s reflective journal (or Learning Log). The student may need to be guided towards sources of specific knowledge, such as information about multiple sclerosis, effective multidisciplinary practice and hospital discharge planning and protocols to help inform his reflection.
Students working towards SCQF 9 will require guided opportunities to develop their understanding of the roles of multidisciplinary colleagues, and to reflect on their personal responses to professionalism, stigma, institutionalisation, and differentials in power and status in the workplace. Students may well require help to plan and structure a reflective account, and there are a number of online and paper resources and tools to help the student develop their reflective writing abilities e.g. 
Doel, M. and Shardlow, S. (2005) Supervision and Reflective Practice http://learnx.iriss.ac.uk/IntraLibrary?command=open-preview&learning_object_key=i02n228808t
Slessor, S., Morago, P., Bruce, L. and Macmillan, M. (2006) Reflective Practice, IRISS  http://learnx.iriss.ac.uk/IntraLibrary?command=open-preview&learning_object_key=i01n28191t
As they move to SCQF 10 students can be expected to be more proactive and autonomous in their practice with a good understanding of others’ roles and responsibilities.  Here the stress will be on students initiating discussion in supervision about the impact of poor planning in relation to Mrs B., and demonstrating the ability to learn from this experience to challenge poor organisational practices and seek creative and workable solutions in a proactive way.  Reflective writing at this stage should be more confident, analytical and critical, drawing on a range of knowledge about how organisations work, as well as theory and research findings about how to integrate and develop service provision. Advanced critical reflection on personal and professional values in this case example could include a range of issues in relation to anti-oppressive practice, including consideration of discrimination relating to age, gender, and disability.  
Activity 2: Direct Observation 
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Many students at or near SCQF 9 would be likely to find the multi-disciplinary meeting a challenging one. Direct observation of a subsequent multidisciplinary meeting or the student’s joint assessment with the family and professional colleagues could provide a valuable opportunity for the practice teacher to gather evidence of the student’s ability in relation to this learning focus (and other learning foci within the SiSWE).  Assessment of the student’s performance at this stage would look for evidence of the student’s ability to take some initiative, whilst working under the guidance of qualified practitioners.  The expectation at this level is that students will take account of others’ roles and responsibilities, but some of their knowledge (e.g. about organisational systems and underpinning theory, responsibilities of different professionals) may still be partial.  They should be able to demonstrate awareness of how to deal constructively with conflict within work relationships and the mechanisms to resolve disagreements, but may not yet be confident in doing so in practice.  Reflective writing, supervision/ colleague discussion, and role play/ rehearsal can all offer further opportunities to practise skills in active listening, giving feedback and resolving difference.  Video and audio resources may also be helpful. Practice teacher feedback to the student after observation will take account of the student’s stage of learning and offer opportunities for further learning, including integration of new knowledge and insights into practice. It will also be important for students to offer their own perceptions of their performance at the meeting, one way of helping to develop verbal skills in critical analysis and self-evaluation.
The observation of this multidisciplinary meeting offers the student opportunities to demonstrate a range of skills, knowledge and values that meet the SiSWE at SCQF Level 10. For example, the student will be able to demonstrate their ability to work in unpredictable contexts, to exercise autonomy and initiative, deal with complex professional issues, and work in peer relationships with qualified practitioners from different professional backgrounds.  The observation itself, and the opportunities for feedback after observation (which at this level could appropriately be led by the student), will demonstrate the ability to make appropriate judgements when information is partial and from multiple sources, and to deal with complex professional issues in accordance with professional codes of practice. Some useful resources for structuring planning and feedback for direct observations include:
ScOPT (2008) Direct Observation of Students’ Practice and What Helps [University of York model] (p.164)
Glasgow School of Social Work (2008): Direct Observation (p.165)
(available to ScOPT members or for purchase from: http://www.scopt.co.uk/)

Activity 3: Organisational and practice development
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The planned ward team meeting with multidisciplinary colleagues also provides learning opportunities at both SCQF 9 and 10.  At Level 9 the student is likely to require guidance, and possibly support from the practice teacher, workplace supervisor or other colleague to contribute effectively to this kind of forum.  Preparation for participation will be important and will provide an opportunity for the student to build on his knowledge base about roles, responsibilities and local policy/ procedure.  At SCQF 10 the expectation is that learners will ‘work with others to bring about change, development and/or new thinking’.  Active participation in and reflection on these processes, supported through e.g. supervision, discussion with PLO colleagues will enable the student to demonstrate a range of skills, including negotiation, facilitation, conflict resolution, and evaluation. 
Evidence Indicators for Learning Focus 5.6 @ SCQF 9

	Knowledge 

Students will have a broad knowledge of a selection of the principal areas, theories and principles, and more detailed knowledge of one or more specialist areas. These will include:
· Understanding of the benefits of integrated service delivery, supported by broad knowledge of legislation and local/ national policies and procedures

· Legal duties and service user rights in practice and other related contexts 
· Applied knowledge of local circumstances, priorities, and resources including roles of different professionals and professional groups
· Conflicts that may arise in integrated and multidisciplinary practice.
· Some methods of resolving conflicts including legislation and local procedures

	Skills

Students will use a selection of the main skills and practices and a few skills in a more advanced way.  Skills will include communication, routine inquiry skills, and the ability to analyse routine professional problems using different sources of knowledge. Skills will include:
· Communication, including relationship building, collaboration, facilitation and negotiation
· Developing team and group work skills

· Evaluating effectiveness of outcomes of professional groups and integrated services
· Awareness of ways of resolving conflict constructively and some skills in doing so
Students will be working under the guidance of professionals, practising in ways that take account others’ roles and responsibilities and showing some appropriate autonomy in their practice.

	Values

Students will work within the SSSC Code of Practice and the values of their organisation, seeking guidance where appropriate.  They will draw on their ability to reflect on and analyse both personal and professional values. Values will include
· Demonstration of understanding of accountability to range of stakeholders
· Awareness of own values in relation to multidisciplinary practice

· Focus on achieving outcomes for service users and carers, safeguarding rights and choices

· Weighing up and reflecting on rights, risks and responsibilities suggesting ways of resolving professional dilemmas and conflicts in line with Codes of Practice
· Developing understanding of different organisational cultures, their values and priorities
· 

	Processes

Assessment at this level will include understanding of a range of social work processes, working in a structured, explicit way within professional groups in the practice learning context taking account of stages of social work process, roles, remit and boundaries.


Evidence Indicators for Learning Focus 5.5 @ SCQF 10

	Knowledge 

Students will have a broad knowledge and a critical understanding of most of the principal theories, and principles, and more detailed knowledge of one or more specialist areas, some at the ‘cutting edge of this focus’. These will include:
· Understanding the benefits and challenges of integrated service delivery, supported by comprehensive knowledge of legislation and local/ national policies and procedures 
· Service user and carer rights and tensions relating to upholding these in different contexts.
· Local partnership arrangements, resources, nature/ role of different professional groups
· Theory and research findings about multidisciplinary and integrated service delivery and outcomes, and effective group and team work 

· Ways to resolve conflicts and overcome barriers in multidisciplinary practice 

	Skills

Students will use a range of the main skills and practices and a few skills in a more advanced way.  Skills will include communication, research and development, and the ability to critically analyse complex ideas, concepts and information to solve problems and offer insights in ways that demonstrate creativity and originality:
· Advanced communication skills including collaboration, facilitation, and negotiation 
· Team and group work, including shared analysis and decision making in relation to complex and/or uncertain issues
· Ability to research and evaluate multidisciplinary practice and outcomes taking into account a range of perspectives
· Skills in giving and receiving feedback and constructive conflict resolution

Students will be taking significant responsibility for their work and the use of resources, and working with a range of professionals, exercising autonomy and initiative, including some responsibility for the work of others, or for resources.

	Values

Students will work within the SSSC Code of Practice and the values of their organisation, seeking guidance where appropriate.  They will draw on their ability to reflect on and critically analyse both personal and professional values. Values will include

· Ability to seek to resolve tensions and dilemmas about conflicting rights, needs, and cultures in the context of multidisciplinary working and accountability to a range of stakeholders
· Challenge of oppressive and discriminatory practice in multidisciplinary context
· Critical reflection on own values and experiences in relation to multidisciplinary practice

· Focus on achieving outcomes for service users and carers, safeguarding rights and choices

· Weighing up and reflecting on rights, risks and responsibilities implementing ways of resolving professional dilemmas and conflicts drawing on e.g. Codes of Practice

· Good understanding of different organisational cultures, their values and priorities within practice context, and impact on outcomes for service users

	Processes

Assessment at this level will include critical understanding of a range of social work processes, working in a structured, explicit way with clear understanding of stages of social work process and how these relate to multidisciplinary and integrated working processes in practice setting.
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